WHAT IS A RUBRIC?

Ru"bric, n. [OF. rubriche, OF rubriche, E rubrigue (cf. it
rubrica), fr. L. rubrica red earth for coloring, red chalk, the
¢ of a law (because written in red), fr. ruber red, See red.]
‘part of any work in the early manuscripts and typogra-
which was colored red, to distinguish it from other pog-

Hence, specifically: (a) A titlepage, or pait of it; espe-
y that giving the date and place of printing; also, the initial
s, etc., when printed in red. (b) (Law booksj The title of a
e:—so called as being anciently written in red letters.—
©) (Liturgies) The directions and niles for the condunct of
formerly written or printed in red; hence, also, an
esiastical or episcopal injunction;—usually in the plural.

: ~Webster’s Unabridged Dictionary, 1913

> 0.1z an authoritative rule 2: an explanation or definition
obscure word in a text [syn: gloss] 3: a heading that is
d in red or in a special type v ; adom with tuby red color.

—WordNet, 1997

bric retains its connection to authotitative rule and partic-
edness.” In fact, professors like us who use tubrics. often
e the most effective grading devices since the Invention

st basic, a rubric is a scoring tool that lays out the specific
or an assignment., Rubrics divide an assignmest into its
arts and provide a detailed description of what constitutes
unacceptable levels of performance for each of those
can be used for grading a large. variety of assignments

‘eéji_ﬁ;’h papers, book critiques, discussion participation, lab-

Qrts, BOrtolios, group work, oral presentations, and mofe,
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Dr. Dannelle Stevens and Dr. Antonia Levi teach at Portland State
University in the Graduate School of Education and the University
Studies Program, respectively. Rubrics are used quite extensively for
grading at Portland State University, especially in the core University
Studies program. One reason for this is that the University Studies
Programy uses rubrics annually to assess its experimental, interdisci-
pliniary, yearlong Freshman Inguiry core. Because that assessment is
carried out by, among others, the faculty who teach Freshman
Inquiry, and because most faculty from all departments eventually do
teach Freshman Inquiry, this means that the faculty ar Portland State
are given a chance to see close up what rubrics can do in terms of
assessment. Many quickly see the benefits of using rubrics for theic
own forms of classroom assessment, including grading.

In this book, we will show you what a rubric is, why so many
professors at Portland State University are so enthusiastic about
rubrics, and how you can construct and use your own rubrics. Based
on our own experiences and those of our colleagues, we will also
show you how to share the construction or expand the use of rubrics
to become an effective part of the teaching process. We will describe

 the various models of rubric construction and show how different -
- ' professors have used rubrics in different ways in different classroom
contexts and disciplines. All the rubrics used in this book derive from
actual use in real classrooms.

Do You Need a Rubric?

How do you know if you need a rubric? One sure sign is if you check
off more than three items from the following list:

O You are getting carpal tunnel syndromie from writing the same
comiments on almost every student paper.

Q Ir's 3 a.M. The stack of papers on your desk is fast approaching
the ceiling. You’re already 4 weeks behind in your grading, and
it’s clear that you won’t be finishing it tonight either.

"_———————’——_E!ﬁtudents*ofterrtompi’ain—thaﬁhey‘*cannorrca&the Totesyou
labored so long to produce.

Q You have graded all your papers and worry that the last ones
were graded slightly differently from the first ones.
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. You want students to complete a complex assigniment that
- integrates all the work over the term and are not sure how to
~ commusicate all the varied expectations easily and clearly.
“-@ You want students to develop the ability to teflect on ill-structured
'~ problems but you aren’t sure how to clearly communicate that
" tothem.

You give a carefully planned assignment that you.never nsed
‘before and to your surprise, it takes the whole class period to
explam it to students.

You give a long narrative description of the asmgnment in the
: ‘Habus, but the students continually ask two to three questions
per class about your expectations. :

on are spending long periods of time on the phone with the

ting Center or other tutorial setvices becauge the students you
nt thére are unable to explain the assignments or expectations
rly. :

u-work with your colleagues and collaborate on desxgnmg the
me assignments for program courses, yet you wonder if your
ding scales are different.

e sometimes been disappointed by whole assignments
*'aﬂl'or most of’ your cla‘ss tuméd ou't to 'be imziware of

m ‘with incomprehensible assignments.
starting to wonder if they’re right.

-

meters of the assxgnment The parties and processes
1 making a rubric can and should vary tremendously, but
format remains the same, In its simplest form, the rubric
rask description (the assignment), a scale of some sort
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Title
Task Description

Scale level 1 Scale level 2 Scale fevel 3

Dimension 1

Dimension 2

Dimension 3

Dimension 4

Figor¢ 1.1 Basic rubric grid format,

(levels of achievement, possibly in the form of grades), the dimen-
sions of the assignment (a breakdown of the skills/knowledge
involved in the assignment), and descriptions of what constitiites
each level of performance (specific feedback) all set out on a grid, as
shown in Figure 1.1,

We usually use a simple Microsoft Word table to create our grids
using the “elegant” format found in the “auto format” section. Our
sample grid shows three scales and four dimensions. This is the most
common, but sometimes we use more. Rarely, however, do we go
over our maximum of five scale levels and six to seven dimensions.

In this chapter, we will look at the four component parts of the
rubric and, using an oral presentation assignment as an example,
develop the above grid part-by-part until it is a useful grading tool (a
usable rubric) for the professor and a clear indication of expectations
and actual performance for the student.

Part-by-Part Development of a Rubric

Part 1: Task Description

The task description is almost always originally framed by the
instructor and involves a “performance” of some sort by the student,
The task can take the form of a specific assignment, such as a paper,

//,Mﬁ“\

Sy

a_postes, or a presentation. The task can also-apply to overall behay-~

jor, such as participation, use of proper lab protocols, and behavioral
expectations in the classroom.

We place the task description, usually cut and pasted from the
syllabus, at the top of the grading rubric, partly to remind ourselves
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Changing Communities in Our City

-Description: Each student will make a S-minute presentation on
hanges in one Portland community over the past thirty years,

 The student may focus the presentation inl any way he or she wishes,
uitsthere needs to be a thesis of some sort, not just a chronological
iexposition. The presentation should iclnde appropriate photographs,
mapsf-gmphs, and other visual alds for the: audzem:e&

Scalelevel 1 | Scalelevel2 | Scalelevel 3

imension 4

: gg;e 1.2 Part 1: Task descriprion,

how the assignment was written as we grade, and to have a handy
*ference Iater on when we may decide to reuse the same rubric,

' More important, however, we find that the task assignment grabs
;the students’ attention in a way nothing else can, when placed ar the
:ftop of what they know will be a grading tool. With the added refec-
ence to their grades, the task assignment and the rubtic criteria
“become more immediate to smdents and are more carefiilly read. Stu-
: dents focus on grades. Sad, but true. We might as well take advan-
t tage of it to communicate onr expectations as clearly as possible.
I the assignment is too long to be included in its entirety on the
rubric, or if there is some other reason for not. including it there, we
put the title of the full assignment at the top of the rubric: for exam-
; “Rubric for Oral Presentation.” This will at least remind the stus
d its that there is a full description elsewhere, and it will facilitate
later reference and analysis for the professor. Sonietimes we go fur-
ther and add the words “see syllabus™ or “see handout.,” Another

_ posmblhty is 1o put the larger task desempnon along thc side of ’die
tubric For reading and grading :

&

: he more than one page long.

- Most rubrics will contain both a descriptive title and 7 task
: descrlpuon. Figure 1.2 illustrates Part 1 of our sample rubric with the
‘title and task description highlighted.
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Part 2: Scale

The scale describes how well or poorly any given task has been pei-
formed and occupies yet another side of the grid to complete the
rubric’s evaluative goal. Terms used to describe the level of perfor-
mance should be tactful but clear. In the generic rubric, words such
as “mastery,” “partial mastery,” “progressing,” and “emerging” pro-
vide a more positive, active, verb description of what is expected next
from the student and also mitigate the potential shock of low marks
in the lowest levels of the scale. Some professors may prefer to use
nonjudgmental, noncompetitive language, such as “high level,”
“middle level,” and “beginning level,” whereas others prefer num-
bers or even grades.

Here are some commonly used labels compiled by Huba and
Freed (2000):

» Sophisticated, competent, partly competent, not yet competent
{NSF Synthesis Engineering Education Coalition, 1997)

¢ Exemplary, proficient, marginal, unacceptable

* Advanced, intermediate high, inrermediate, novice (American
Council of Teachers of Foreign Languages, 1986, p.278)

# distingnished, proficient, intermediate, novice {Gotcher, 1997):

*» accomplished, average, developing, beginning (College of

Education, 1997)
(Huba & Freed, 2000, p. 180}

We almost always confine ourselves to three levels of perfor-
mance when we first construct a rubric. After the rubric has been
used on a real assignment, we often expand that to five. It is much
easier to refine the descriptions of the assignment and create more
levels after seeing what our students actually do.

Figure 1.3 presents the Part 2 version of our rubric where the
scale has been highlighted.

R

P

S

There-is-no-set-formula-for-the-number-of levels-a rubtic scale

should have. Most professors prefer to clearly describe the perform-
ances at three or even five levels using a scale. But five levels is enough.
The more levels there are, the more difficult it becomes to differentiate
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Changing Communities in Our City

Task Description: Each student will make a S-minute presentation on

the changes in one Portland community ovér the past thirty years.

The student may focus the presentation in any way he or she wishes,

but there needs to be a thesis of some sort, not just a chronological
~exposition. The presentation should include appropriate photographs,

maps, graphs, and other visual aids for-the audicnce.

Excellent Competent ,.‘Neeﬂswwk

Dimension 2

‘Dimension 3

Dimension 4

_‘ Figuxe' 1.3 Part 2; Scales.

. between them and to articulate precisely why one smdent’s work falls
“into the scale level it does. On the other hand, more specific levels
“make the task clearer for the student and they reduce the professor’s
time needed to fornish detailed grading notes. Most professors con-
* sider three to be the optimum nurmber of levels on'a rubric scale.,

S If a professor chooses to deseribe only one level, the rubric is
called a holistic rubric o a scoring guide rubric, It usnally contaitis a
description of the highest level of performance expected for each
imension, followed by room for scorirg and describing:in a “Com-
ents” column just-how far the student has come toward achieving
not achieving that level. Scoring guide rubsics, ‘however, usually
quiire considerable additional explanation in the form of written
tes and so are more time-consuminig than grading with a three-to-
e-level rubric.

Part 3: Dimensions

e dimensions of a rubric lay out the parts of the task simply and

PIGEEJYTA‘IﬂIbTEC'CmiSB_CfHHfY' o~ stadents how the an:

broken down into componernits and which of those components
re most important, Is it the grammar? The analysis? The factual
ntent? The research techniques? And how much weight is given to
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each of these aspects of the assignment? Although it is not necessary
to weight the different dimensions differently, adding points or per-
centages to each dimension further emphasizes the relative impor-
tance of each aspect of the task.

Dimensions should actually represent the type of component
skills students must combine in a successful scholarly work, such as
the need for a firm grasp of content, technigue, citation, examples,
analysis, and a use of language appropriate to the occasion. When
well done, the dimensions of a rubric (tsually listed along one side of
the rubric) will not only outline these component skills, but after the
work is graded, should provide a quick overview of the student’s
strengths and weaknesses in each dimension.

Dimension need not and should not include any description of
the quality of the performance. “Organization,” for example, is a
common dimension, but not “Good Organization.” We leave the
question of the quality of student work within that dimension to the
scale and the description of the dimension, as illustrated in Part 4 of
the rubric development.

Breaking up the assignment into its distinct dimensions leads to a
kind of task analysis with the components of the task clearly identi-
fied. Both students and professors find this useful. It tells the student
much more than a mere task assignment or a grade reflecting only the
finished product. Together with good descriptions, the dimensions of
a rubric provide detailed feedback on specific parts of the assignment
and how well or poorly those were carried out. This is especially use-
ful in assignments such as our oral presentation example in which

many different dimensions come into play, as shown in Figure 1.4,

where the dimensions, Part 3 of the rubric, are highlighted on page 11.

Part 4: Description of the Dimensions

Dimensions alone are all-encompassing categories, so for each of the
dimensions, a rubric should also contain at the very least a descrip-
tion of the highest level of performance in that dimension. A rubric
that contains only the description of the highest level of performance

is called a scoring guide rubric and is shown in Figure 1.5 on page 12.
Scoring guide rubrics allow for greater flexibility and the personal
touch, but the need to explain in writing where the student has failed
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Changing Communities in Our City
' Task Description: Each student will make a 5-minute presentation on
the changes in one Portland community over the past thirty years.
The student may fociis the presentation in atty way he or she wishes;
. but there needs to be a thesis of some sort, not just a chronological

" exposition. The presentation should include appropriate photographs,
: 'maps, graphs, and other visual aids for the audience.

Excellent | Competent Needs work

‘:,Knowledge/understandmg
" -20%/20 points
':‘\Thmlung/nnquxry
. "30%/30 points
; Ccmmumcatlon
= 20%/20 poins
Use of visual aids
20%720 points
5"Eifes§nt’ation skills
10%/10 poinits

gure 1.4 Pari 3: Dimensions,

mest the highest levels of performance does increase the time it
kes to grade using -sco:ring;;guidezrubrics.

e»scales and a descnpnon of the most: common ways in whlch
enits fail to meet the highest level of expectations. Figure 1.6
trates the rubric with three levels on the scale that was actually
or grading the “Changing Communities in Qur City” assign-
Note how the next level down on the scale indicates the differ-
between that level of performance and the ideal, whereas the
evel places the emphasis on what might have been accomphshed
7a$ not. This puts the emphasis not on the failure alone, but also

}m&%sm%ﬂ—wg&‘lgmmu 4-of
c development for an oral presentation with the descriptions of
nnensmns highlighted.
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I4 AN INTRODUCTION TO RUBRIGS

In this sample rubric, the descriptions are limited enough that when
a student does no fit neatly into oné column or the other, we can con-
vey that fact by circling elements of two or more columns. Under “Pre-
sentation skills,” for example, we might easily find ourselves circling
“using eye contact and a lively tone” in the “excellent” column, but
circling “fails to use” and “gestures and body language consistently or
effectively at times” in the “Competent” column, When the descrip-
tions are more comprehensive and include more options, we often use
boxes that can be checked off beside each element of the description to
make conveying this mixed response easier and tidier.

Seen in its entirety, the rubric for this oral presentation may seem
more of a task than simply grading students the old-fashioned way.
Stripped down to its four componerits, however, and developed step
by step, it becomes a template on which to place the expectations
most professors have in the backs of their minds anyway.

Creating Your First Rubric: Is It Worth the Time and Effort?

Professors who regularly construct and use rubrics can create a
rubric like the oral presentation rubric we used as an example in less
than an hour, less if they are simply modifying an existing rubric
designed for a similar assignment. For beginners, however, the first
few rubrics may take more time than they save.

This time is not wasted, however. When we first began construct-
ing and using rubrics, we quickly found that they not only cut down
on grading time and provided fuller feedback to our students, but
they affected our classroom preparation and instruction as well.

The first step in constructing or adapting any rubric is quite sim-
ply a time of reflection, of putting into words basic assumptions and
beliefs about teaching, assessment, and scholarship. We put-ourselves
in the place of our students by recalling our own student days and
focusing not only what we learned but how we learned it best—that
is, what expectations were: clear, what assignments were significant,
and what feedback was helpful. That reflection translated into class-
room practices as we became more adept at imparting not only our

knowledge and expectations for each assignment, bur whar we hoped
our students would accomplish through fulfilling the assignments we
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< - gave: Further down the road, we realized our students were not like

o and out assignments should acknowledge different student learn-

: “,Wé even began to involve our students in developing the rubrics,
s domg, we found that, as Cafferalla and Clark (1999} concluded
heir analysis of studies of adult learners, making. the process of
rig as collaborative as possible for our students resulted in bet-
_ ereover, although the first few rubrics may take considerable
time to construct, they do save time in grading, right from. the very
ginning. When the sample rubric used in this. chapter was used in a
claés of more than thirty students, for example, the time taken to
 “grade the presentations was reduced to the actual class time in which
the presentatmns were given, plus an ektra hour or so devoted to
 adding a few individualized notes to each rubric, We simiply cireled
whitever categories applied during or immediately after the student
] "prescnted Aside from saving time, this meant that the grades and
- comments were handed back to the students the very next class
o p fod, while the memory of the assignment was fresh in their minds.
1 mleiy feedback meansmore student learning,
Rubrics not. only save time in the long run, but they are also a
aluable pedagoglcal taols because they make us more aware of cur
eaching styles and methods, allow us to impart more
y our mrentxons and expectations, and provide timely, informa-
feedback to-our students, Chapter 2 elaborates on these reasons
rincorporating rubncs 1nto your classrogm instrictional practices,




BLANK RUBRIC FORMAT
FOR A THREE-LEVEL RUBRIC

Three-Level Rubric
Task Description:
Dimensions Exemplary Competent Developing

Stevens, D. and Levi, A, (2005) Introduction to Rubrics. Stylus: Sterling, VA (p 114). Permission granted.



BLANK RUBRIC FORMAT
FOR A FOUR-LEVEL RUBRIC

Four-Level Rubric
Task Description:

Dimensions EXein‘pla}ry' Accomplished| Developing Beginning

Stevens, D. and Levi, A. (2005) Introduction to Rubrics. Stylus: Sterting, VA (p 115). Permission granted;



pajueIS) ucissiulRd *(L2-9/ dd) YA ‘Bule)s :snjkig “souqny o} usponponut (S002)

- o Burpead pue yeqpos) SATIETIIINS 1G] S9X0q PSP TIM 1)

V ‘1A87 PUE ‘(] ‘SUBAQ)S

e W &

“I9YIOTE U0 PIBMO] AS3INOD
30 303dsax 91| pemoys syaquist dnoin
"Yes[oun 319/ STONeINdsaId [enprarpur
TASMII( SUOMIIIUTOD Y} PUL “IPOUe
JUQ PIMO[[o] SUONEIUassId JenprAIpur 13
#0q uy D150] 1USPIA3 AUE JT O3] Sem 213G 1)
“Jieq T3 parires 10
pue pajeurwop sidoad sms] 10 9UO 181 05
peoue[eqUn £[Snolias sem uoweruaserd sy

. “I9130 oD
01 Furua)sy| J0U 2I9m. SIAqUIAT S1YM sasdre]
2roMm 21311 Ing 302dsaI puk £503MO0d YIm
I31[30 YoES parean Apsow staqusio dnoin
*STIOSBRT ISYI0 JOJ DU 03 WM WO UOTDaNp
1so] uoneIussard o J0 ‘umovys L]Fea]o
301 319M SUOTIEIUSSId TRNPIAIPUT UI3M12q
STON2RUU0D g “01d03 5Y1 JO BOKSNOSTP [es1So]
© pajoward Apsour Jey3 Lem e uT Isyjoue
SUO PIMOJ|0F SUOHEIUsaId [enpIAIpIT Sy f, L3
*ST2QUISUE 03 PIUSISSE SeAL JUIOD JO UL
Aes 243 Uy paouefequn sem uoneyueserd oYY [

“30adsaa pue 48913000

M 39730 1ES pazeany siquiewt dnord gy
"UMOTfs Ajrespo
919M STOTILIUISSId BNPIAIPHT USeMISq

SHOWRUU0D pue O1dol 3 JO

UOTSSNISIP

TediS0] & pajowroad 33 Lem BUT 101100

[UO ﬁm&O:Ow wEOMHSQMmDHQ fenp

*aurgs o3 Aamazeddo yenbo
UE J2qUIOW Y2E pamojje Uoneltessd ay ], o

(i L R R SRS
uoneyresard
dnoigy

9013014 AP € THIM
paruassid usaq saey pinos reys justdmba
2U3 Y3t SUT[qUUNT JO O] B SEM X971
“Jinp voneiuesaxd
94 SPEL $310pOIUL PUE IOWNTY JO o] 9L, [
"I YONUW 007 Yonux pasn
30 panoffe owm o3 pasn Ljoreq 13ussaxd o, [y
“IURITOD ST}
woyy AJsnowuss paioensip reys ogengue| Apoq
F3y30 wr paeSuD J0 ‘SousIpne Y1 38 PeNOO]
ToA3u ‘p1dix paurewror ‘para8py 1oauasard oy M
"pastroxdiros sem AquBiTeaun s1atM yutod
ST} 03 PIUOIP 10 ‘pIINOYS 10 patadsrym. ‘Mmofs
003 10 35¥7 001 jods ‘psjqumu sauasard oYY, [

"uONIeIUdsa1d 93 WIOT] PAIOBISIP AJSNOLIAS
31 a3y 3urod 9y 03 30U YBnomye Surjquing
STIOS $BM 21ay] Ing ‘posn sem yuswdmby
wopeyasaxd oy eyensny
30 pue dn USAT] 03 PASNIAPUN JO-IZA0 DTam
£ay3 10q ‘pasn 219m $330POSUE PUIE IOWNE]
IoHq
001 88 sea Suymp s sejuesexd oy, [
-98engue]
4poq syerrdorddeur xatpo ur pafesue 10
‘a0usTpIe 2Y7 38 PINOO] I9AS “PIST payEIST
“peas8py Ja1ussad ot ng “ApueoyruSis
JorNSIp 10U pip 28enSue] 4poq s Ieyuasard oyt B
‘pastuordwon 104 sem
‘1oa2m0Y *AupqidieIn ‘patorp 10 ‘parnoys
PaxadsIym ‘mofs 003 10 152] 003 3jods
‘pe]quInur 3nq pooIsISpUN SeM Fo3usssrd oy, m

uawidinbs ay3 pajprey
Apuateduwrod Juelsisse ue 3o Ja3pasaid oy, R

it

neIuasard

oy3 syemsnyjr pue dn usay 01 Lpperrdordde
§330pIaUE PUE JOWIMY pash 19311a501d YL, oy
*8uroy 003 yeads Jou pip
INq P31I0[[E ST 9Y3 [[e pasn Iaxyesaxd oYL [y
*30ULIPHE IYI YAM
1081002 243 powmerurewr pue a8ensue] Apoq

ageprdordde ‘aarssexdxa pasn son
*4ayenb pue suog votos 8
‘Bunnoys oYM pIeay] 3q 01 ySn

pue ‘4jao]s “Apreap axods Jotuesard o1y, 0y

iosa3d 9,
unEMpowW
ous AJpnof

STI[S
uoneyussard

[enpiatpuy

Surdopasqg

juazeduon)

Lreydmoxy

"uoneyuasazd sy uy aredonred 03 papadxs oxe s1oqwonr dnoid 1

op 03 paadxa a1e nox *rem om moqe mata Jo yutod remmonred v spafel wyy o Apzood 1o [pm A07 sSTOSIP 01 140 23 Jo sisdo
SISAfeue SWY, *IT Te M PO NOGE S1aom ssonede( € yo sisdjeur we ssep oy 03 Juossad pue do[2A3p 14 S1OPIIS “9AYf F0 In0Y Jo sdnor3 uy Suppiom wuondrnsa(g ysey,

UOREIIRSAIY W 10Y JIqNY

3108 3T0S 30 SPTE {ENSIA 3sh 03 pue UouEINasaxd stys dOPASP 03 YoIeassT [EUORIPPE

s apduns & puodaq of pinoys




panuon)

£'9 om3yy

*S9TI09T3 Pue

“s1oej “sopduuexs pue ‘SuOISSNOSIp “sashrene
U922A39q UOTO3TTOD JB3[0 O ST 2121, [

‘Tie e Pposu o ﬁ@u.ﬁmuvwou

10t 10 pasn Lremdorddew pue PoquIosap
A[ayemooeny oxam podURIS}aT seLIvY Y, I

‘eprdoxddent 1o ‘aremoosur ‘mep
U1 Buppoe] Afsnorsss srom sojdwexo pue s10eg

“SoppaT
PUE 508y “sojdurexa(5y poyut] ARDNA%s 10T
§1 31 g *peypdrun)io JUSPIAY ST SUOISTOUOD pue
‘SUQISSTIISIP “SOSAJBITE NAvMIN] TIOHDIII0D ML @
‘pasn
4arerrdordde Jou 10 paqmossp Aremane you
TS 239m A9 INq paruRIageI S3am SSLI0RYT [y
"sasdey
3 axoy3 Inq ‘eyerrdordde pue ‘emooe
‘POTIEISp Apsow oM sadurexs pue sioeg O

pue ‘sioeg ‘sojdurexs o3 payum|
SIaAt SHOISNIOUOD pUE *STOISShOS

*S3LI0OT
Laoydxs
‘sasd[euy

*pesn Apazerrdordde py

Poqusp

A[9TBIN00E JIM. PADUISIIT SIHIOSY ], B
“arerdoadde pue

JI2IU0D

“Aya yueymSis

Aue uy vonezmedio sy3 Surmorjoy mr

SOUSIPNE SY3 ISISSE JOU PIP 1O Pasn 10U 9IoM
ORI SINOPUEY 10 ‘SPLAYIAA0 ‘SIUIOFIoMOJ I

"UOISIOTOd 0 ‘4poq ‘momonposuT te Jo0

SOUSPTAR ST [P pafquues voneiuosard oy,

‘voneziuedio
311 MO[[OF aouaIpnE o3 d3y 03 9nSeA

003 10(XpIoM 60) 219 25013 g ‘sinopuey

‘speayIaao(SIUI0TIeMOq)pasn Tamussoxd L@

"UOISn[PU0d 30 “Apoq “Uoponpoiiuy
o gt swR1qoxd aromx o191 I “pazredro
TP Apsour ses uoneimesard [ENpIAIpUL 9T 1

‘a1eInoe ‘pofresep atam sojdrexts pue spej
: "SINOPUEY JO/PUE ‘SPESIISAQ

‘syatogramoy psuondes £

ndoxdde

JO 351 311 YFNOTIYL SoUSIPNE B 03 8RO
Spew pue paziseydiua sesm uoneziuESIo 18] O

“UOISNOU0Y
“‘WoOROUPOII TR YIIM FOSI UT
P4 sesm vonesussoxd [enp

poe ‘4peq
paziredio
AIPUT 34 Y, [

[EnpraTpuy

uonezmedIo
JEpIAIpUY

‘uoneimasaxd oy

JO 9802 51 1Y $oFIoWS SN0 10 19PIO ON] [

“a9es

T 93812400 18Y) UONIOMP JeTy. To PoIIA0D

39 [ s01do3 IEYM. JO UORESIpIT OU sT ST O
*S18373 dnoa8 payess ou st 2134y, [

‘ “uayes Afremoe
UIORJAIIP 913 70 Pa1oA0d $51d0) 913 16U
ore Aoy atiq paseis aTe 97E} TIIM TonEusssxd
993 MON2DIIP 3Y3 pue Pa1eaod 3q-03 sordo "
"uoneuasard ag1 vt yBnoxyy
PALLIED JOU ST 31 G ‘PiEls 81 SISaY1 TB3> Y [
*Aposmp psyess Jou 3o
‘poreIsun ‘respoun Jows ST ING UoReImasord
9T WOy sofroue sisoty dnoid sy g,

TBI[D AP
114 nolerueserd [je1sao a1 uo]

L 5T 9e}
21p S

PE PRONPOIT 918 Palsa0d 9 63 uuoﬁou YL O

"uopre)
30 3501991 UL YSnoxy pariTe pue

os9xd oy
gurguidag

Y3 3 pazess Apyesyo s1 s1sat dnoxd YL@

uopezmeSio
dnoiny




Figure 7.6

A Rating Scale Rubric for Health E'ducd’rion
Field Experience Supervisors

Please evaluate the student under your supervision using the follow-
ing scale.

5 = Superior for an entry level health educator

4 = Slightly better than an enfry level hedlth educator
3 = Accepiable for an entry level health educator

2 = Slightly less than an eniry level heaith educator I
1 = Seriously deficient. v o
N/O = Not sufficient observation for evaluation

1) Accesses, uses, evaluates current, :
reliable hedlth knowledge o oo Q

2) - Demonsirates word processing skills b o O g a Q

3} Reads, inferprefs, and uses
research information g Qa Qo o g Q

4) Demonstrates problem-solving skills O ao o o a o
5} Develops appropriate

educational materials O o o aga 0
4} Uses audiovisual equipment '

skillfully and appropriately Q Qo g g a a
7) Demonsirates feaching skills O o o o o
8) Demonsirates

promotional/publicity skills O o o o o 0
9) Uses knowledge of learning styles in

development of presentdtions Q a O o o a

10} Is sensitive to individual differences a o g ao a. Qa

11} Knows how and where to refer clients/
students for further help and information
within organizational guidelines Q O a g a Q

12) Develops a professional network [
13) Shows positive work affifude andethic @ QO @ QO 0O 0O
14) Demonstrates willingness to work

o
]
o
[
(]

h -

b::‘y onc mlﬁimm—emedaflonM“QﬂMaW
15} Displays professional appearance 2
appropriate to the organization O g aaQ a

Adapted with permission from a rubric used by faculty in the Department
of Health Science at Towson University.

Suskie, L. (2004) Assessing Student Learning: A Common Sense Guide. Anker Publishing Co., Inc.: Bolton, MA (pp 138-139).
Permission granted.

N
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LEADING A CLASS DISCUSSION
SCORING GUIDE RUBRIC

Leading a Class Discussion—Rubric Group, Points, Points 20 / Score___

Category Qualities of best work Points Comiments
Preparation Handed out ahead of time 3
Focus questions—during or before
reading
Content Focus of readings: explained and clear 4
Type of readings

Topics of general interest
Topics relevant to Advanced Ed. Psych.,

Discussion/ Teaching methods 5

debate methods Engage students—motivating

Variety of methods used :

gf ““““ = Introduced clearly N
.

- . Balanced; small/large groups

S ' All voices heard

Guide but don’t dominate discussion
Summarize the discussion

Discussion with different viewpoints, not
a presentation

Discussion Questions asked 5
questions Challenging, thought provoking
Understandable

Encourage participation
Encourage students to refer to Text,

cite sources
Communication Facilitators demonstrate good 3
skills communication skills

Eye contact

Active listening
Paraphrasing
Summarizing
Redirecting the questions

Communication Skills Feedback for Individuals

Name Name Name Name

Eye contact
Voice
Gestures
Stance

Stevens, D. and Levi, A. (2005) Infroduction to Rubrics. Stylus: Sterling, VA (p 120). Permission granted.
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PORTLAND STATE UNIVERSITY
STUDIES PROGRAM RUBRIC:
ETHICAL ISSUES

Ethical Issues and Social Responsibility

6 (highest)  Portfolio creatively and comprehensively articulates approaches to ethical issues and social
responsibility, in a scholarly manner; citing specific evidence. Demonstrates an ability to
view multiple sides of these issues, to question what is being taught, and to construct
independent meaning and interpretations.

Portfolio presents well-developed ideas on the role of ethical issites and social

responsibility in both private and public life. Demonstrates 2 deep awareness of how a

conceptual understanding of ethical issvies and social responsibility manifests concretely in
-one’s own personal choices, including decisions on when and how to act.

5 Portfolio analyzes ethical issues arid social responsibility in a scholarly manner and makes
thoughtful connections between this area of stidy and its effects on lives, ideas, and events.
Portfolio discusses explicitly how a deepening understanding of ethical issues and social
responsibility has influenced personal opiniops, decisions, and views on the role of the self
in soclety. v

4 Portfolio thoughtfully analyzes, in a scholarly manner, a situation o situations in which
ethical issues and social responsibility have played an important role. Begins to investigate
connections between areas of controversy and to extrapolate meaning from specific examples.
Portfolio applies learning in ethical issues artd social responsibility to issues that arise in
everyday life and contemplates the impact of personal ethical chioices and social action in

o the context of interpersonal and broder societal sphetes. ,

3 * Portfolio exhibits a working knowledge of major themes and scholarly debates surrounding
ethical issues and social responsibility and applies this understanding to some topics but
offers no independent analysis,

References ethical issues and social responsibility as a subject of personal inquiry, begins
to question established views, and contemplates in some way the value and impact of
individual choices and personal action on one’s broader corununity.

2 Portfolio mentions some issue(s) involving ethics or talks about social responsibility in a
general fashion but does not discuss these areas in a meaningful way. '
Portfolio contains some evidence of self-reflection in the area of ethical issues or social
responsibility, but this reflection is superficial and reveals little or no questioning of

, established views: : ‘
1{lowest)  Portfolio displays fittle or no engagentent with the subjects of ethical issues and social

responsibility.

Demonstrates little or no recognition of ethical issues and social responsibility as subjects
worthy of personal inquiry.
X= No basis for scoring (Use only for missing or malfunctioning portfolios.)

Note: In this scoting guide, the phrase “ethical issues and social responsibility” refers to the impact
and value of individuals and their choices on society—intellectually, socially, and personally.

Stevens, D. and Levi, A. (2005) Introduction to Rubrics, Stylus: Sterling, VA (p 121). Permission granted.



PORTLAND STATE UNIVERSITY
STUDIES PROGRAM RUBRIC:
HOLISTIC CRITICAL THINKING

Inquiry and Critical Thinking Rubric

Students will learn various modes of inquiry through interdisciplinary curricula—
problem posing, investigating, conceptualizing—in order to become active,
self-motivated, and empowered learners.

6 (Highest)—Consistently does all or almost all of the following:

* Accurately interprets evidence, statements, graphics, questions, etc.

* Identifies the salient arguments (reasons and claims) pro and con.

* Thoughtfully analyzes and evaluates major alternative points of view.

* Generates alternative explanations of phenomena or event.

* Justifies key results and procedures, explains assumptions and reasons.

*» Fair-mindedly follows where evidence and reasons lead. /
* Makes ethical judgments. Y

5~Does most of the following:

* Accurately interprets evidence, statements, graphics, questions, etc.

* Thinks through issues by identifying relevant arguments (reasons and claims) pro
and con.

* Offers analysis and evaluation of obvious alternative points of view.

* Generates alternative explanations of phenomena or event,

* Justifies (by using) some results or procedures, explains reasons.

¢ Fair-mindedly follows where evidence and reasons leads.

4—Does most of the following:

* Describes events, people, and places with some supporting details from the source.

* Make connections to sources, either personal or analytic.

 Demonstrates a basic ability to analyze, interpret, and formulate inferences.

* States or briefly includes more than one perspective in discussing literature,
experiences, and points of view of others.

* Takes some risks by occassionally questioning sources or by stating

RN

interpretations and predictions.
* Demonstrates little evidence of rethinking or refinement of one’s own perspective.

Stevens, D. and Levi, A. (2005) Introduction to Rubrics. Stylus: Sterling, VA (pp 122-123). Permission granted.



3—Does most or many of the following:

* Responds by retelling or graphically showing events or facts,

* Makes personal connections or identifies connections within or between sources
in a limited way. Is beginning to uge appropriate evidence to back ideas.

* Discusses literature, experiences, and points of view of others in terms of own
experience,

* Responds to sources at factual or literal level. ‘

® Includes little or no evidence of refinerient of initial response or shift in dualistic
thinking,

* Demonstrates difficulty with organization and thinking is uneven.

2—Does most or many of tﬁg follbw.zving:’

¢ Misinterprets evidence, statements, graphics, questions, etc.

* Fails to identify strong, relevant connter arguments.

* Draws unwarranted or fallacious conclisions,

* Justifies few results or procedures, seldosm explains reasons.

* Regardless of the evidence or réasons, maintains or defends views based on self-
interest or preconceptions,

1 (lowest)}—Consistently does all or almost all of the following:

¢ Offers biased interpretations of evidence, statements, graphics, questions,
information, or the points of view of others.

* Fails to identify or hastily dismisses strong, relevant counterarguments.

* Ignores or superficially evaluates obvious alternative points of view. Argues
using fallacious or irrelevant reasons and unwarranted claims.

* Does not justify results or procedures, nor explains reasons.

¢ Exhibits close-mindedness or hostility to reason.

X—DNo basis for scoring (Use only for missing or malfunctioning portfolios.)




